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- ACTION > ompetence acqwsmon and development
(traditionally taking place in student teaching and daily
teaching practice)?

Digital video (DV) has unigue features that help move from
traditionally dominant deductive, linear conceptions of teacher
learning to inductive, cyclical approaches:

- focus on the “pedagogical triangle”. interaction between
learners, content of learning and teacher

- concreteness entails subject / domain specificity

- moving images invoke vicarious experience and emotional
response

- repeated analysis from different perspectives possible
without the need for immediate action
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- s0clgcLi

1=l 2 / semiotic

- source reference

- Intenvention characteristics (country; school type; teacher

career phase; subject; training activity; duration; IT settings &
tools)

- research goal and questions
- research design (N; instruments; methods of analysis)
- findings in terms of \Visual Teacher LLearning Model (VTLM)
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TEACHERS' LEARNING ACTIVITIES

(cf. Clarke & Hollingsworth, TATE 2002)

WS ATIO I [ Rrssa o] -

aauenaduros Sumniama -
Jo uiuddopnaom Fumd




Findings from 393 empirical sources
IRemesiand subthemes

R RES SNeRISUEINEacherieaming (86)
1.1 on the level of action
1.2 on the level of thought
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Findings from 393 empirical sources
JiHemesianadi subtnemes
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dee production by teachers or others
, DV uses
L .?V use in blended settings
5.4 online DV uses




SEpllaleley ezl ysis and tentative conclusions|deeoRe g

55% 0of SOUICESHOIRIENIE 1: ¢

from 10 counthes (mJJrJ YAUSYARSIIRISONGErmany,
Switzerland, Netherland Jnited Arab Emirates,
Tailwan and others) W FR—

regarding 9 school subjects (mostly Mathematics and Science,
but also languages, Music, Sports and others)

14 about action (subtheme 1.1); 27 about thought (subtheme
1.2); 7 about the relation thought-action (subtheme 1.3)

Differences depending on career phase (subtheme 1.4) will be
analysed later

Duration of intervention (known from 17 sources): average 5
months; median 3 months; maximum 1 year; minimum 1
month




1.1 The nature of change in teachers’ action after
participating in VTL
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More initiative and aCEne “‘f;)P il e rJrn';""
- acquiring / developIREVASHSIZINING baS| ..._.; ‘
- talking less oneself rr fiinie) Iearners :-,;‘,g ge with and

talk about lesson ¢@ fif telf it |ng |n ma{Bo task learner
behaviour o

- more open and pro ong jl &5

- stimulating higher-oider: rnm} e

Giving more and more focused f'e'.edback
(Re)acting more adaptively

Targeting and trying out effective teaching behaviours




1.2 The nature of change In teachers’ thought
after participating in VTL

Increasing lesson analysis; anility:
- Identifying, naming and interpreting cI 1 ter

- conceptualising own teaching aCtiGgis =%
- expanding pedagogical content _ruvvje LYJe \

—— I'. \

- discovering (more) alternatives for teaching m
- searching for strategies to help learners solve
misconceptions and overcome stumbling blocks




1.3 How teﬁers’ thought translates into action —
a hypothesisfand some evidence

(cf. Kersting et al, 2012; Roth et al. 2011; Matsumura et al.?'s)

rticipation in-visual teacher learning, coaching activities
d/or peer collaboration encourages:

Developing and expaigldify pedagpoical contégisknowledge:
- at ing to and interpreting irﬁctions between learner,
con@and teacher (developing @ understanding of the
unfolding of events within the “instructional triangle”)

- recognisin main- and subject-specific effective teaghi
behaviours % w

Investing in lesson ng ' .

Enacting step by step changes in teaching action which raise
Instructional quality




General conclusion:
Essential ingredients for VT

GOAL SETTING
on the basis of:

FEEDBACK
facilitation and framing of focused dlscussmn by teachers of
guestions / issues / principles relating to pedagogical action

CHANGE ENVIRONMENT
- trust and community in collegial learning
- just-in-time accessible hypermedia sources
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Clip features premoting
leacher leaming

relevant for producing model videos:

Show Interaction between learner, subject-matter
content and teacher

Retain the chronological sequence of the lesson
Show the instruction by the teacher
Show different perspectives of different actors

Give context information (using voiceovers,
subtitles, interviews and the like)

Take Into account conventions in visual language
(duration, image composition, viewing direction,
Zzoom & pan efc.)

Not only images, but also text make meaning and
direct attention




